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4. 

Introduction 

This report examines quantitative aspects of study in the creative arts at a tertiary education level in 
Australia, and the connection of such study with the Australian labour market. It is intended to contribute to 
a growing body of research examining study and work in the creative arts which includes Brook (2009), 
Brook (2013), Hesmondhalgh and Baker (2011), O’Rourke (2005) and Shorthouse and Strange (2004).  

Creative arts study is defined here as all study coded as such in the Australia Standard Classification of 
Education, that is the broad field of education classified as one of 13 such broad field in the standard 
classification as ‘10 Creative Arts Study’ (ABS 2001). Tertiary education is considered as including both the 
vocational education and training (VET) sector and the higher education sector. The VET sector is defined as 
comprising:  

VET registered training organisations, which are organisations registered under the Australian 
Qualifications Training Framework (AQTF). These include technical and further education (TAFE) 
institutes, skills institutes, polytechnics, universities, secondary schools, industry organisations, private 
enterprises, agricultural colleges, community providers and other government providers. 

The higher education sector is defined as comprised those institutions reporting higher education load to 
the Department of Industry under the Higher Education Act (2003) and includes: 

Higher education providers, such as self-accrediting public and private universities, and other publicly 
and privately funded higher education providers that can either operate as self-accrediting or non-self-
accrediting providers. 

                 (NCVER 2012, p. 4)  

There is some double counting by the different institutional collections and student surveys as discussed in 
NCVER (2012) and Moodie (2012), but as can be seen in the following section programs delivered in the 
VET sector are overwhelmingly at the certificate and diploma levels and programs delivered in the higher 
education sector are overwhelmingly at bachelor degree or higher levels. 

The type of data presented is three-fold. Firstly changes in patterns of the ‘flow” of new graduates of such 
study since early in the new millennium is examined. Institutional data from the vocational education and 
training and higher education systems are used for this purpose (as described in NCVER 2012), for the 
respective readily available periods of 2002–2012 for VET and 2001–2012 for higher education.  

Secondly, the ‘stock” of creative arts qualifications in the population are examined. This can be determined 
with two sources of relatively recent data. The 2011 Census of Population and Housing tells us to a high 
degree of accuracy the numbers of people with a creative arts qualification as their highest qualification. An 
Australian Bureau of Statistics sample survey, the Survey of Education and Training, last undertaken in 2009, 
gives us more detail about the range of qualifications within the population, not just highest-level 
qualifications, although with the unavoidable uncertainty of a sample survey. 

Thirdly, associations between creative arts study and other variables are examined. Creative arts students 
and graduates are compared with other students and graduates, or other members of the same age cohort, in 
terms of the reasons for study, the impact of study, and satisfaction with employment undertaken at the time 
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of or soon before study. Recent sample surveys are used for these data, these being the ABS’ 2009 Survey of 
Education and Training, and the 1998 cohort of the Longitudinal Surveys of Australian Youth with data 
available on this cohort (a representative sample of those in year 9 in 1998) up to 2009, the Graduate 
Destination Survey and the National Centre for Vocational Education’s Student Outcomes Survey.   

Bourdieu’s (1993, 1996) concept of a ‘field’ — an arena in social agents interact, constrained by differential 
social positions and differential access to varied forms of capital — has been central to the analysis of creative 
arts education and works (Brook 2013). While chiefly descriptive, it is hoped that this report can help map 
the complexities of the creative arts field. As discussed below, there were limitations in the extent of 
associations that could be shown between creative arts study and other variables of interest. It had been 
hoped that a quantitative investigation of existing datasets would shed further light on the qualitative and 
small scale survey data presented in Brook (2013). The latter paper put forward the hypothesis of ‘social 
inertia’, derived from several of Bourdieu’s works, as a driver of creative arts study. Social inertia refers to a 
posited process of delayed conversion of one form of capital into another, such as when a graduate, with high 
levels of cultural capital either acquired from educated parents, or gained through tertiary education, finds it 
difficult to convert this capital into the economic capital expected from a secure career. Participation in 
creative arts may be for some social actors a way to gain non-pecuniary rewards and symbolic forms of 
capital as some recompense. While some suggestive associations were found in this regard, as discussed, due 
to the lack of data in some datasets, or the lack of clear longitudinal data1, or the small sample size of creative 
arts students in all datasets examined, it was not possible to descriptively examine such associations in a more 
comprehensive way, or to test analytic models of the possible drivers of creative arts study.  

It is recommended, as further discussed below, that a relatively straightforward and inexpensive way to 
further examine this question would be gather new primary data from tertiary education students in a ‘case-
control’ research design, with creative arts study as the ‘condition’ group with a sufficient sample size, and 
students in other fields a ‘control’ group of a sufficient sample size. In that way, differences between creative 
arts students and their peers, at least those concurrently studying in tertiary education, could be examined 
both descriptively and analytically.  

 

                                                             
1 The large-scale longitudinal Household, Income and Labour Dynamics survey contains some data on educational 

participation, but it does not record the field of education studied, while retrospective education and particularly 
work history data from the Survey of Education and Training are limited. The usefulness and limitations of the 
different sources of institutional and survey data related to participation in tertiary education in Australia is 
discussed in Moodie (2012).  
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1. Patterns in the ‘flow’ of creative arts enrolments, 2001–
2012 

Student enrolment patterns are often given in terms of full-time equivalent load, but are here given in terms 
of numbers of person. This is because the focus here is on the participation of students rather than the load 
within the education system such participation occupies, and because the aim was to enable a better 
comparison between the ‘flow” of students in the system and the next section on the ‘stock” of graduates and 
qualifications.  

Student enrolment load in the VET system is shown in Figure 1 (and Table A1 in the Appendix, where 
data from all figures are tabulated). A varied pattern in total enrolments can be discerned, with a gradual fall 
from 2001 to 2008, a sharp rise in the following two years and another fall in the following two. Overall all 
enrolments have increased in this period by 10.2%, from 43,538 to 47,990 students. The most consistent and 
largest relative increase was for the enrolment of students in certificate III programs, which increased by 
66%, from 8484 to 14,112 students. Certificate IV programs also increased by 16.5% and bachelor degree and 
higher program enrolments by 10.1%. Other levels of programs remained steady or in the case of certificate II 
programs fell by 26.6% and advanced diplomas and associate degrees fell by 16.3%. 

Figure 1. Student enrolment in creative arts VET programs 

 

 
Source: VOCSTATS (<www.ncver.edu.au/resources/vocstats/intro.html>, viewed 1 February 2014). 

Student enrolment in the higher education system is shown in Figure 2 (and Table A2). As can be seen total 
enrolments have increased steadily in this period, from 49,915 in 2001 to 86,924, an increase of 74.1%. This 
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expansion has mainly consisted of a 62.1% increase in bachelor programs, from 41,904 to 68,041. There has 
also been an a very rapid expansion of 823.5% in ‘undergraduate other’ programs, albeit from a very small 
base of 631 in 2001, reaching 5827 in 2012. It is unclear from the available data what proportion in each year 
of the latter enrolments are associate degrees and higher education diplomas, but it has been noted that two-
year full-time associate degrees have expanded rapidly in a number of fields, often (but not exclusively) as 
pathway programs in bachelor degrees (Moodie and Fredman 2013).   

Figure 2. Student enrolment in creative arts higher education programs 

 

Source: Department of Industry (2013, table 4.1).  

Overall participation in tertiary creative arts programs increased markedly from 93,453 people in 2001 to 
133,376 people in 2012, an increase of 42.7%. The most notable patterns in participation were substantial 
increases in certificate III enrolments in VET and bachelor degree enrolments in higher education, and a 
shift in bachelor degree and ‘mid-level’ (diploma to associate degree) enrolments from VET to higher 
education.  
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2. The ‘stock’ of creative arts qualifications in the working 
age population 

In this section aspects of participation in creative arts study among the whole working age population (aged 
15–74) is examined. The ‘prevalence’ of creative arts qualifications throughout the working-age population is 
first examined. Secondly, the extent of such study within a young cohort in the first years after school is then 
examined. Thirdly, the role of creative arts study in tertiary educational pathways is explored by looking at 
the extent to which creative arts qualifications make up first and second qualifications, and the patterns of 
study by field that occur along with creative arts study. 

From an examination of the results of most recent Census of Population and Housing (ABS 2011), the 
total number of ‘highest completed non-school qualifications” in the broad field of education among people 
aged 15–74 was found to be 316,453 (this age range was selected to enable comparisons with data from the 
Survey of Education and Training below, which surveys a sample taken from those aged 15–74). The total 
numbers of graduates of different levels of creative arts study as their highest qualification, and the 
proportions in each level category, are shown in Table 1. 

Table 1: Number of graduates with creative arts qualifications as their highest qualification at each level, and 
proportion in each level category of all highest-level creative arts qualifications 

Level Number of graduates % of all creative arts quals 

Postgraduate 27,563 8.7 

Bachelor degree 131,654 41.6 

Advanced diploma/diploma 8717 27.5 

Certificate III/IV 41,566 13.1 

Certificate I/II 6318 2.0 

Certificate not further defined 10,457 3.3 

Level not determined 11,722 3.7 

Total 316,453 100.0 

Source: ABS (2011) 

We can also examine what proportions of all qualifications and each broad qualification level creative arts 
qualifications as a highest qualification make up. We can see from Table 2 that creative arts qualifications 
make up 3.5% of all highest-level qualifications, with a relatively high share of 6.6% of advanced diplomas 
and diplomas, and a relatively low share of 1.6% of certificates III and IVs. 
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Table 2: Proportions of highest-level qualifications at each broad level that are in creative arts 

Level % of quals at this level 

that are creative arts 

Postgraduate 6.1 

Bachelor degree 5.8 

Advanced diploma/diploma 6.6 

Certificate III/IV 1.6 

Certificate I/II 3.0 

Certificate not further defined 4.1 

Level not determined 3.5 

All levels 3.5 

Source: ABS (2011) 

However, apart from their highest qualification, many people have additional non-school qualifications. This 
data is not available in the Census but can be estimated from the ABS’ Survey of Education and Training, a 
cross sectional survey that asked a representative sample of the working age population a range of questions 
regarding their participation in education. Estimates of the total numbers of graduates of different levels of 
all non-school creative arts study (rounded to the nearest 1000), and the proportions in each level category, 
are shown in Table 3. 

Table 3: Estimated number of creative arts qualification and proportion in each level category of all creative 
arts qualifications 

Level Number of graduates % of all creative arts quals 

Postgraduate 42,000 5.2 

Bachelor degree 281,000 34.6 

Advanced diploma/diploma 227,000 28.0 

Certificate III/IV 137,000 16.9 

Certificate I/II 64,000 7.9 

Certificate not further defined 27,000 3.4 

Level not determined 32,000 4.0 

Total 811,000 100.0 

Source: ABS (2009) 

We can also examine what proportions of all qualifications and each broad qualification level creative arts 
qualifications make up. We can see from Table 4 that creative arts qualifications make up 5.0% of all 
qualifications, with a relatively high share of 8.4% of advanced diplomas and diplomas, and a relatively low 
share of 2.4% of post-graduate qualifications.  
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Table 4: Proportions of all qualifications at each broad level that are in creative arts 

 
Level % of quals at this level that 

are creative arts 

Postgraduate 2.4 

Bachelor degree 6.5 

Advanced diploma/diploma 8.4 

Certificate III/IV 2.9 

Certificate I/II 3.6 

Certificate not further defined 5.3 

Level not determined 5.8 

All levels 5.0 

Source: ABS (2009) 

Extent of creative arts study in a recent young cohort 

Some indication of the extent of creative arts study can also be gained from examining the study history of a 
particular cohort. The only longitudinal social survey which provides data on field and level of education is 
the Longitudinal Surveys of Australian Youth, which has examined several cohorts from either 15 years of 
age, or from year 9 of school (the starting point varying with each cohort), each examined annually for 11 
years. The LSAY cohort recruited in 1998 as year 9 school students and with data available until 2008 was 
examined for this paper. It was found that 11.1% of this cohort had at least started some creative arts study by 
2008. The bulk of the cohort that had started some creative arts study, 7.3%, did so in 2002, that is the year 
after most of the cohort completed year 12. Much of the remainder,  1.3%, did so in 2003, with only very 
small proportions in each succeeding year up to 2008. If as discussed above a substantial proportion of 
creative arts study is undertaken as a second qualification, the results from the LSAY suggests that second 
qualifications are often undertaken at a later age than the 25–26 years of age that this LSAY cohort was in 
2008 (findings from NCVER, 2011).   

As noted in the introduction, it was hoped that analytic modelling of some of the factors leading to 
creative arts study, in terms of past work and study history and social background, might be possible with 
this survey. However, the very small numbers in the sample commencing creative arts study after 2002 
prevented this. A brief examination of the relationship between work satisfaction and creative arts study in 
made in section 5 below.  

Creative arts study and educational pathways  

To examine the role of creative arts study in tertiary educational pathways, the level and field of first and 
second completed qualifications are examined using the 2009 Survey of Education and Training. The analysis 
is restricted to two qualifications to ensure results are relatively reliable (while around 9% of the population 
are estimated from this survey to have three or more qualifications, sub-samples by level or field of third or 
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subsequent qualification are generally quite small and hence are subject to considerable error).  
Of the estimated 811,000 creative arts qualifications in the population, 493,000 are first qualifications, 

making up 5.2% of all first qualifications and, and 200,000 are second qualifications, making up 4.9% of all 
second qualifications.  

Of the estimated 493,000 working-age people who have a creative arts qualification as a first qualification, 
an estimated 229,000 have a least a second qualification. The proportions studying their second qualification 
in each broad field of education are summarised in Table 3. We can see that the highest proportion 
undertake a second qualification in the creative arts (37.8%), while substantial proportions study a second 
qualification in education and commerce and management, presumably as a means of gaining arts related 
work in teaching and business.  

Table 5: For those with a first qualification in creative arts and with at least one other qualification, 
proportions studying each broad field of education in their second qualifications 

Broad field of education Per cent 

Natural and physical sciences 1.8 

Information technology 4.4 

Engineering and related technologies 4.9 

Architecture and building 3.0 

Agriculture, environment and related studies 1.8 

Health 4.8 

Education 14.1 

Management and commerce 12.7 

Society and culture 11.3 

Creative arts 37.8 

Food, hospitality and personal services 1.6 

Mixed field programmes/Field not determined 2.5 

Total 100.0 

Source: ABS (2009) 

For the estimated 200,000 working-age people who have a creative arts qualification as a second qualification, 
the proportions of each broad field of education within which they studied first are summarised in Table 4. 
We can see that by far the highest proportion is in creative arts, with these graduates starting on in varied 
fields with no apparent vocational connection. The next section will consider the extent to which study is 
connected to work and to other aspects of social life, using the surveys questions on the impacts of and 
reasons for study.  
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Table 6: For those with a second qualification in proportions of each broad field of education in which first 
qualifications were studied 

Broad field of education Per cent 

Natural and physical sciences 1.0 

Information technology 2.1 

Engineering and related technologies 7.6 

Architecture and building 1.8 

Agriculture, environment and related studies 1.9 

Health 4.2 

Education 7.2 

Management and commerce 13.1 

Society and culture 8.4 

Creative arts 43.3 

Food, hospitality and personal services 6.9 

Mixed field programmes/Field not determined 2.4 

Total 100.0 

Source: ABS (2009) 
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3. Impacts of and reasons for study 

The Survey of Education and Training 2009 also asked about the impact on working life of a first 
qualification. We can see from Figure 3 (and Table A3) that qualifications in creative arts have generally less 
of a vocational impacts that qualifications in all fields. The impact of performing the same job to a higher 
standard is particularly lower, 8.2% compared with 20.0% for all qualifications. This is probably in large part 
due to the fact that coherent work-study programs such as apprenticeships and traineeships are less prevalent 
in creative arts than in other fields. However, the impact of starting a new career for s first creative arts 
qualification is statistically indistinguishable from the proportion in all fields.  

Figure 3: Main job-related impact of a first qualification, in creative arts and in all fields, per cent 

Source: ABS (2009) 

Reasons for studying 

The survey of Education and Training asks for agreement with a series of reasons for study. Figure 4 (and 
Table A4) summarises the proportions stating each reason for a first qualification, and Figure 5 (and Table 
A5) does so for a second qualification, each comparing responses for creative arts qualifications to those for 
qualifications in all fields. All reasons are given apart from those of ‘skills for community/voluntary work” 
and ‘to develop a business”, as the proportions stating agreement with these were quite low in all fields.  
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Figure 4: Selected reasons for study, for a first qualification in creative arts and for all first qualifications, per 
cent 

 

Source:  ABS (2009) 

As can be seen in Figure 4, higher proportions of creative arts graduates state agreement with non-vocational 
reasons for study than do graduates of all fields — for example 11.6% compared to 5.9% for ‘another course”, 
and 56.7% compared to 26.7% for ‘interest/enjoyment”, with greater proportions for educational skills and 
confidence and esteem. For some more directly vocational reasons such as extra skills for a job, promotion 
and job requirements the proportions are lower for creative arts than for all graduates. However, proportions 
citing the reason of a different career are somewhat higher for creative arts graduates — 12.6% compared to 
8.6% — and for starting a business the proportion is considerably higher — 13.6% compared to 5.3%.  

Figure 5 (and Table A5) shows the proportions for a second qualification. In all fields the proportion 
stating the ‘get a job” reason is lower than for first qualifications, and proportions stating the extra-skills and 
non-vocational reasons such as educational skills and interest and enjoyment are higher. However, in 
creative arts the ‘get a job” reason has fallen much less than for all fields (a drop of 13.7% compared to a one 
of 28.4% for all fields), and for second qualifications the proportion giving this reason is higher than for all 
fields (39.4% compared to 29.0% for all fields). The difference between proportions of creative arts graduates 
and of all graduates stating the interest and enjoyment reasons is even greater for second qualifications: 
62.8% stating this for creative arts qualifications, compared with 28.7% for all qualifications.   
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Figure 5: Percentage of respondents giving selected reasons for study, for a second qualification in creative 
arts and for all second qualifications 

 

Source:  ABS (2009) 
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4. Short-term outcomes of creative arts study 

This section summarises some outcomes from creative arts study from surveys of recent graduates of VET 
and higher education. The National Centre for Vocational Education Research conducts an annual Student 
Outcomes Survey, six months months after student respondents graduate from their programs, and results of 
the 2012 survey for different levels of creatives arts study and all fields of study are summarised in Table 7. 
The outcomes are defined in detail in Fredman, Moodie and Bexley (2013). While overall more creative arts 
graduates are in further study, it can be seen that directly vocational outcomes are generally achieved by a 
smaller proportion of creative arts graduates than VET graduates as a whole. This is particularly the case at 
certificate III level, which includes most apprenticeship and traineeship-related programs. The exception is 
the ‘working at a higher skill level’ outcome: a higher proportion of creative arts graduates of diplomas and 
above study and across the qualification levels has achieved this, and at other levels the differentiual is less 
pronounced than for other oiutcomes.  

Table 7: Outcomes six months after study of study at selected levels of the VET system for creative arts and 
all fields, per cent  

 

  Creative arts All fields 

In employment  Cert III 53.4 80.8 

Cert IV 60.3 83.1 

Diplomas and above 68.2 83.4 

All levels 60.1 77.4 

In further study  Cert III 49.2 29.0 

Cert IV 57.6 32.9 

Diplomas and above 31.7 34.2 

All levels 48.2 32.4 

Working in the same 

occupation as study 

Cert III 9.1 54.6 

Cert IV 9.0 31.1 

Diplomas and above 10.9 25.5 

All levels 9.8 37.2 

Working at a higher skill 

level  

Cert III 15.6 22.2 

Cert IV 10.2 12.3 

Diplomas and above 25.3 16.6 

All levels 18.4 17.3 

 

Source: Adapted from Fredman, Moodie and Bexley (2013) 

Employment outcomes for higher education graduates is available from the annual Graduate Destination 
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Survey, conducted four months after graduation. This survey does not use the standard ASCED classification 
system and creative arts are mainly captured in the ‘visual/performing arts’ category. Table 8 shows this 
outcome for creative arts graduates and all graduates for the latest available survey.  

Table 8: Job seeking categories of bachelor degree graduates available for full-time employment, per cent 

 
 Visual/performing arts All fields 

In full-time employment 48.3 71.3 

Seeking full-time employment, not working 19.3 14.6 

Seeking full-time employment, working part-

time or casual 

32.5 6.6 

Total 100.0 100.0 

Source: Graduate Careers Australia (2013) 

As can be seen from Table 8, a considerably lower proportion of visual/performing arts graduates than all 
graduates are working full-time, and a considerably higher proportion is working in part-time or casual roles 
and seeking full-time employment. Both Tables reinforce the evidence that there is considerable underuse of 
creative arts skills in the labour market.  
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5. Work satisfaction before or at the time of creative arts 
study 

It was noted in the introduction that it was hoped that modelling of some of the factors leading to creative 
arts study, in terms of past work and study history and social background, might be possible with currently 
available data, which in terms of a longitudinal record of work and study including fields of education means 
the LSAY. However, it was also noted in section 2 that the very small numbers in the sample commencing 
creative arts study after 2002 in the 1998 LSAY cohort  prevented this. There was however one interesting 
association found between work and creative arts study. The survey asks respondents about work satisfaction 
in a range of dimensions each year, including satisfaction with a job ‘as a career’. We can cross-tabulate the 
responses to this question in 2002 (the year after most respondents finished their senior school certificate) by 
whether they had undertaken any creative arts study. The results are shown in Table 9. 

Table 9: Satisfaction with work as a career for those in work in 2002 who were in year 9 in 1998, those who 
studied creative arts between 2002–2008, and those who did not, per cent 

 Satisfied with job in 2002 as a career Not satisfied with job in 2002 as a career Total 

No creative arts study 29.0 71.0 100.0 

Some creative arts study from 2002 11.6 88.4 100.0 

All  27.3 72.7 100.0 

Source: NCVER (2011) 

As can be seen from Table 9, while most employed young people are not satisfied with the job they had in 
their fourth year after year 9 (that is, the year most finished their senior school certificate), this dissatisfaction 
was particularly marked in those who began some creative arts study between 2002 and 2008. A chi-square 
test shows that the association between creative arts study and this job satisfaction measure is highly 
significant (chi-square =26.2, p<0.001). Such an association suggests a basis for further examination of work 
history and other aspects of social background and creative arts study.  
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Conclusions 

This report has examined quantitative aspects of creative arts study, and the connection of such study with 
the labour market, in Australia. It was found that participation in VET creative arts study increased modestly 
over 2002–2012, by 10.2%, with a more substantial increase in study at certificate III level and a decline in 
advanced diploma and associate degree study in VET.  In higher education creative arts study participation 
increased by 74.1% over 2001–2012, with a massive proportional increase (from a low base) of 823% in ‘other 
undergraduate’ study. It seems that bachelor degree and certificate III level study are increasingly popular, as 
is study at the mid-level of AQF levels 5 and 6, while study at the level has substantially shifted from VET to 
higher education. The latter finding might reflect an increasing use of AQF 5 and 6 level programs as 
pathways into higher study.   

Recent flows through creative arts study may reflect an historic shift in the pattern of such study, as the 
stock of creative arts qualifications, as highest qualifications, suggests that diplomas and advanced diplomas 
have been played a larger role on creative arts than in other fields. Creative arts graduates are strongly 
represented among those who gain multiple qualifications, however LSAY data suggests that nearly all of 
those who study creative arts either do so straight after school or sometime after their mid-20s.  

The popularity of creative arts study appears to be despite poor immediate vocational outcomes. 
Graduates report lower job-related impact of a creative arts first qualification than in all qualifications, and 
recent graduates similarly show lower rates of achieving job-related outcomes, apart from ‘working at a 
higher skill level’ among recent VET graduates. Reported reasons for study are generally less job-related 
among creative arts graduates than other graduates, especially for a second qualification. It was also found 
that those who studied creative arts were more likely than other to be dis-satisfied with their work as a career 
in their first year out of school.  

These results give some support to the social inertia hypothesis. Creative arts study does seem related to 
dis-satisfaction with work and often taken up despite lack of vocational outcomes and for reasons other than 
directly vocational reasons, suggesting it may represent some recompense with disappointment stemming 
from a lack of conversion of cultural capital into economic capital.  

Further research could tell us more about the motivations and social positioning of creative arts study. The 
problem encountered with using existing data for testing multivariate, analytic models of such study, and a 
possible solution, can be explained using analogies from population health research. With a ‘rare condition’, 
such as an uncommon disease, or creative arts study, large scale cross-sectional or longitudinal studies 
aiming to represent the whole population or an age cohort of the population may give some using 
information on the incidence of the condition. However, the sub-sample of those with the condition is likely 
to be too small to examined asssociations of the condition with other factors with any reliability. What is 
then needed is a case-control study design, in which a substantial number of those with the condition are 
recruited, and compare with a similar number of those without the condition but are who are an otherwise 
similar grouping by the distribution of age, gender, work status and other possibly relevant factors. The two 
groups can then be compared with regard to differences in hypothesised casual factors (Woodword 2013). It 
is recommended then that such a study be carried out with the condition as creative arts study or work.  
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Appendix: Data in figures in tabular form 

Table A1: Student enrolment in creative arts VET programs 

 
 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 % increase 

2002–12 

Bachelor degree and 

higher 

724 686 850 861 781 426 433 767 737 524 797 10.1 

Advanced 

diploma/Associate degree 

4395 3583 2906 3160 3227 2985 3068 3660 3823 3698 3678 -16.3 

Diploma 12,194 12,224 12,118 11,847 10,537 9372 8883 11,211 12,467 12,990 12,316 1.0 

Certificate IV 8708 9328 9355 8892 8966 8937 9184 10,769 11,472 10,728 10,142 16.5 

Certificate III 8481 8289 8055 7676 8390 8554 8720 10,760 12,725 13,556 14,112 66.4 

Certificate II 7919 7027 5381 5628 6239 6218 6623 7280 6809 6015 5812 -22.6 

Certificate I 1117 1106 920 1562 1739 1745 1626 1397 1464 1381 1133 1.4 

Total 43,538 42,243 39,585 39,626 39,879 38,237 38,537 45,844 49,497 48,892 47,990 10.2 

Source: VOCSTATS (<www.ncver.edu.au/resources/vocstats/intro.html>, viewed 1 February 2014). 

Table A1: Student enrolment in creative arts higher education programs 

 

 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 % increase 

2001–12 

Bachelor  41,904 45,958 47,137 49,137 50,628 52,677 55,609 57,909 63,338 65,916 67,492 68,041 62.4 

Enabling 771 839 749 766 913 962 938 861 1523 2130 2050 2126 175.7 

Undergrad other 631 675 568 562 534 621 2244 3310 3810 3877 4655 5827 823.5 

Postgrad research 2588 2568 2830 3018 2933 3028 3035 3081 3189 3300 3378 3362 29.9 

Postgrad other 4021 4994 5901 6325 6271 6260 6401 6771 7311 8012 7811 7568 88.2 

Total 49,915 55,034 57,978 59,791 61,279 63,548 68,227 71,932 79,191 82,235 85,386 86,924 74.1 

Source: Department of Industry (2013, table 4.1). 
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Table A3: Main job-related impact of a first qualification, in creative arts and in all fields, per cent 

 
 Creative arts  All fields 

Not applicable 15.7 14.1 

Assisted respondent to perform same job to a 

higher standard 

8.2 20.0 

Assisted respondent to get a different job or 

promotion 

4.2 5.7 

Assisted respondent to begin a new career 26.9 29.8 

Assisted respondent to find a job 3.3 2.7 

Assisted respondent to start or expand own 

business 

2.4 1.6 

Qualification had other impact on working life 3.5 3.5 

Qualification had no impact on working life  35.8 23.6 

Total 100.0 100.0 

Source: ABS (2009) 

Table A4: Selected reasons for study, for a first qualification in creative arts and for all first qualifications, per 
cent 

 
 Creative arts  All fields 

Another course 11.6 5.9 

Get a job 53.1 57.4 

Job requirement 5.9 16.1 

Extra skills for job 13.6 15.8 

Promotion 6.7 9.0 

Different career 12.6 8.6 

Start a business 13.6 5.3 

Education skills 27.9 24.2 

Confidence/self-esteem 10.3 8.0 

Interest/enjoyment 56.7 26.7 

Source: ABS (2009) 
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Table A5: Selected reasons for study, for a second qualification in creative arts and for all first qualifications, 
per cent 

 
 Creative arts  All fields 

Another course 11.4 6.6 

Get a job 39.4 29.0 

Job requirement 6.5 17.7 

Extra skills for job 23.4 32.6 

Promotion 14.7 22.3 

Different career 18.9 16.7 

Start a business 12.2 6.4 

Education skills 35.2 29.7 

Confidence/self-esteem 11.5 9.9 

Interest/enjoyment 62.8 28.7 

Source: ABS (2009) 


